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INTRODUCTION 
This study was conducted in order to discover the kind and nature 
of memories that children retain of kindergarten. 
In the kindergarten the child is taught to live happil;r with others, 
to share, and to adjust himself to a new pattern of behavior. Provision 
is made for his physical, mental, emotional and social development. Physi-
cal development may be aided through active games, use of apparatus and 
equipment, rhythms, and dramatic plq. Mental development may be aided 
through stories, books, games, discussions, group and individual planning, 
and stimulating the imagination. Emotional development may be aided by 
learning to be independent of others and as self-reliant as his age J.eveJ. 
permits. Social development may be aided by learning to associate happily 
with others, to share experiences, and to participate. 
Music and Art are used as mediums of expression. At first the child 
just enjoys them; later he learns to appreciate and interpret them and 
make them a part of himself. 
Friendliness and thoughtfulness of others are developed in everyday 
living in kindergarten. 
Therefore this study is an attempt to evaluate the kind and nature 
of memories that children on the third and sixth grade level retain of 
~ kindergarten. 
:1 
CHAPTER I 
REVIEW OF PREVIOUS RESEARCH 
Justification of the Kindergarten 
The kindergarten of today has been established on the foundation 
laid by the efforts and successes of the early educators in providing 
trained teachers and in adapting school programs to children's.interests, 
v 
needs and individual rates of growth. y 
Lane felt that providing for individual. differences is one of the 
principal tasks of every teacher of young children and that the utiliza-
tion of experiences in a natural. and social environment provides an op-
portunity for growth. 
Potterl/ said that continuity of education is more possible in to-
d~'s schools than it was in those of yesterday's. Kindergarten teachers 
have been responsible for developing the philosophy of meeting individual. 
differences in the classroom. w . 
Culkin believed that more stress should be placed upon the values 
and contributions that .kindergartens have made to our present day 
-!JD. Koehring, "Kindergarten Contributions to Present Day Education, tt 
Childhood Education (May, 1942), 18:.398-40,3. 
VR· H. Lane, "0rga.ni~ing the Primary School," Childhood Education (Novem.-
b er, 19.37), 14~llo-113. . · 
lJG. a:.. Potter, ''Making Continuity Possible, n Childhood Education (Novem-
ber, 1948), 25:128-131. 
1:!:../M• L. Culkin~ · "The Contemporary Kindergarten," Educational Record 
roctober, 1943J, 24:.345-.357. 
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educational s.ystem. 
The primar,y school curriculum which is centered around child develop-
ment has felt the influence of the kindergarten, and so also have the 
children through the adoption of many kindergarten techniques. 
. }:/ 
Baker suggested that kindergarten experience contributes to superior 
success in later wor~ because (1) kindergarten methods and present day 
elementary methods in their emphasis on purposeful activities show a 
close correlation, (2) kindergarten aims and modern elementary school 
objectives agree, in so far as the development of skills and the emphasis 
on personality traits are concerned, (3) kindergarten procedures are 
adapted to the development of reading readiness, and (4) close cooperation 
between the teacher and the kindergarten pupil provides an opportunity 
for the immediate correction of tendencies that might later lead to mal-
adjustment. 
y 
stoddard listed the advantages of the kindergarten under ten 
headings: 
"1. Play facilities. 
The kindergarten offers play facilities appropriate to 
child's needs and interests not ordinarilY available 
to children in the home. 
2. Habit formation. 
Motor skills are developed at this period in a child's 
life which would be delayed unless facilities and super-
vision are available. The development of self-reliance 
through playing games, eating and routine. Rich 
!/M• L. Baker; "Cardinal Principles of Kindergarten Education," Educational 
Method (March, 1929), S:450-452. 
VG· D. stoddard, "The Kindergarten and Nursery· School," The Journal of the 
National. Education Association (December, 1932), 21:279·2Sl. 
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opportunities are provided in language development • 
.3. Assistance in problems of nutrition and health. 
Often a situation exists where the stimulation and super-
vision of the school teacher at this age level rectifies 
a problem. 
4. Provision for social development. 
Children of the same age can build up companionships 
not possible between the child and the adult. 
5. Assistance in preventing and eliminating behavior malad-
justments. 
Tantrmns, fears, bullying and timidities are recognized 
or reduced to a minimum in the kindergarten. 
6. Esthetic factors. 
Encouragement and opportunities are in graphic and plastic 
art, music and literary composition. 
7. .An advancing program. 
The kindergarten program leads to a gradual introducing 
of responsibility and academic activity and the child 
can take on the more formal subjects in the grades with 
considerable ease. 
a. Transfer to the home. 
FtmdamentaJ. behavior patterns in play, health. and work 
habits can be carried over to the home. 
9. Parent education. 
By means of observation of the group and conferences 
with the teacher, parents obtain a more adequate con-
cept of child needs and behavior. 
10. Parent freedom. 
By means of the short kindergarten day the parents are 
not deprived of the essential home relationship as the 
kindergarten is to supplement not replace the home." 
!/ Gard reported that the kindergarten is an important factor in 
later elementary school achievement because it enables pupils to under-
- take the work of the first grade successful.l.y and to maintain almost un-
broken progress through the first six grades. He says that pupils who 
have been to kindergarten make higher achievement scores than pupils who 
have not had such training. y 
Smith made a study in Lawrence, Kansas in 1925 and found that the 
kindergarten-trained child was better adjusted at an earlier age in formal 
school subjects than the non-kindergarten-trained child. In behavior 
habits, too, he adjusted at a slightly earlier chronological age. 
y 
MacDougall questioned maqy parents about the values the.y felt 
their children obtained from kindergarten training. As a result he listed 
the following: 
"Training Received: 
1. growth and breadth of interest against never ending 
irrelevant questions 
2. more sociable 
3· less self-conscious 
4. adapts himself to other children 
5. plays happily with other children 
6. ~re inclined to conversation 
LfWillis Gard, "Influence of Kindergarten Achievement in Reading, tt Ohio 
_§tate University, Educational. Research Bulletin (April, 1934), pp. 136=138. 
vc. M. Smith, "A study to Determine the Effectiveness of Kindergarten 
Training," Elementary School Journal (February, 1925), 25:451-466. 
ys. E. MacDougall, "The Kindergarten Pays," Childhood Education (October, 
1934), ll:29-34· 
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7. more poll te 
8. to say courteous things easily and appropriately 
9· self assertion and decision 
lO. more highly developed ima.gina.ti ve powers 
11. increase in vocabulary 
12. good listening habits 
13. development of humor, happiness, and optimism in the 
ma.l.adjusted child." 
!I 
Lowray placed great emphasis on the value of the kindergarten and 
felt that it provides the basis for character education at the most 
important period of a. child's development. The Mental. Hygiene Committee 
upon which Lowra.y served concluded that from a.ll aspects of educational. 
achievement, social adjustment, character, and personality development, 
kindergartens are an absolutely essential part of elementary school edu-
cation. y 
MacDougall said that "Every child needs a kindergarten and every 
kindergarten a skillful, cultured, college teacher. Kindergarten is not 
a. costly phase of education, but one that pays in val.ues of inestimable 
worth." 
2.1 
Frietsch said that the kindergarten is a place where children are 
growing, happy individual.s look:in.g forward to each new day with its 
VL• G. Lowray, Mental. Kygiene Report at Kindergarten Level, Report to 
Board of Education, New York City by Mental Hygiene Commission of the 
Vocational Adjustment Bureau for Girls, Inc., l937-1939, 67:118-119. 
' . 
gjMacDougall, op. cit., P• 30 • 
.1./Ma.ry Oliver Frietsch (Sister), "What of the Kindergarten," Education 
rNovember, 1945), 66:173-176. 
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challenge and its intrigue for new experiences and unexpected achieve-
ments. It is a place where children are happy because they are learning 
new things in which they are interested, but which will also serve as a 
rich background for the primary grades. The kindergarten was conceived 
to meet the educational needs of the child between the ages of four and 
six years, through the agency of play. 
Factors Related to Memory 
v 
Dudycha and Dudycha studied adolescents• memories of pre-school 
experiences and concluded that: 
"What an individual remembers of his early childhood ex-
periences depends upon a number of factors. Ideas, and hence 
memories, are inseparable from language, for we think largely, 
if not entirely, in tenns of gesture and vocalization. Thus, 
the extent to which a child has command of this instrument of 
communication-language-will determine his memories, and we 
cannot expect memories of the early language period, or the 
period when·the child is just gaining control of language, to 
be numerous. A second factor which goes hand and hand with 
language development is native ability or intelligence. The 
more intelligent the child is, or the greater his mental age 
in relation to his chronological age, the better able is he to 
learn and acquire language at an early age. Obviously, if two 
children are chronologically four but the one has a mental age 
of five whereas the other one is of average mental age, then 
the one who is older mentally will in all probability have 
more memories dating to that period than the other child be-
cause of his superior ability. 
"Although these two factors are primar,y, there are other 
faotors which must be noted. Probably every experience that 
we have is accompanied by some emotion either of slight degree 
or of great intensity, but most usually the experience which is 
remembered is the one which had rather a pronounced emotional 
tone.. Thus emotion is a factor in memory. Further we must note 
that the significance, meaning, or value which the experience 
has for the child at the time is a determining factor. Obviously, 
!JG. J. Dudycha and M. M. Dud.ycha, "Adolescents' Memories of Preschool 
Experiences," Journal of Genetic P~chologr (June, 1933), 42:46S-480. 
what is significant for the adult is not necessari~ so for the 
child. Sometimes adults expect children to remember certain 
experiences which are never recalled by the child later 1 and 
are surprised that certain situations, which in their estimation 
were minor and insignificant, are recalled. We must note that 
the pattern of the child's experience is different from that of 
an adult and what may seem as mere~ an item or part to the 
adult is the whole pattern for the child." 
v Burtt stated that there have been numerous reports as well as in-
formal coUections of data regarding the earliest period in life which a 
person can remember. The data usual.ly takes the form of memory for some 
particular event which can later be placed ehronological.ly by other cri-
teria. The obvious difficulty is that actual memory for the event may be 
confused with memory of accounts of the event which have been related by 
the child's parents. A crucial experiment neeessi tates the use of ma-
terial which can be cheeked objectively in such a way as to eliminate all 
possibility of others coaching the subject. 
Questionnaire Research 
The questionnaire is one method of securing data in educational y 
investigations. Buckingham in speaking in behalf of the questionnaire 
said: 
"First, it often affords the only means of securing informa-
tion. Let the investigator take every reasonable precaution to 
assure himself that his problem falls under this head. Second, 
the topic must be worthy; it must not be trivial. Assured on 
these two· points, the investigator should boldl,y decide to issue 
his blank. Third, the recipients of questionnaires owe something 
to the cause of education. Many who loudl,y condemn these 
Y'H· E. Burtt, "An Experimental Study of Early Childhood Memory," Journal 
of ~nc:'tie Psychology (June, 1932), 40:2~295· · 
' VB· R. Buckingham, 11The Questionnaire," Journal of Educational Research 
\June, 1926), 14: 54-5S (Editorial). . . 
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instruments are glad enough to have the educational chariot 
move forward yet are unwilling to put their ~boulder to the 
wheel." 
. v 
Whipple reported that research can be improved by using the ques-
tiona.ry, by taking pains with its construction, dissemination, and inter-
pretation. For example, a good ~estionar.y should conform at least to 
these stipulations: 
»1. It should be within the comprehension of those who are to 
answer it. 
' 
2. It should demand a minimum amount of writing. 
3. It should be directed primaril:y to matters of ascertaina-
ble fact and less often to matters of opinion. 
4. It should elicit uneqpivocal replies, especi~ if these 
are later to be subjected to statistical treatment. 
5. It should deal with matters that are worth investigating 
and that will seem to the recipients to be worth investi-
gating. 
6. Through demanding onl:y brief replies, it should stimulate 
supplementary communications from the recipients. 
7. It should promise the respondent a copy of the published 
results." 
Users of questionnaires will do well to keep such principles as 
these in mind. It is well to avoid the simple fallacy of assuming that 
quantity can be substituted for quality. 
The Committee on Methods of Research in Secondar.y Education recom-
mended four stages in the preparation of a questionnaire. 
n(a) Very careful formulation by the author and arrangement 
in the form to be used. 
!JG. M. Whipple, »The Improvement of Educational Research," School and 
2ociety (August 27, 1927), 26:249-259. 
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(b) Submission to some expert for advice and correction. 
(c) Try-out on teachers or others not primarilY concerned--
disinterested persons. 
(d) A try-out of the revised questionnaire on a group as 
nearly like the ones to whom it is to be sent as possible.n 
These try-outs will often show the inaccuracies of statement, the 
equivocal questions, and other undesirable features that can be corrected y 
before the questionnaire is actually sent out for replies. 
During the winter of 1925-1926 a study was made of the social and 
economic backgrounds of a selected group of pupils in seventeen public 
schools in Newark, New Jersey--2266 cases between the ages of 11-o and 
12-6 were involved. 
v 
W,lie reported: 
"Yes, we may rely upon the answers to· a school questionnaire 
with a reasonably high degree of assurance, provided that in 
framing our questions we observe these.simple working rules: 
1. Ask only plainly worded questions concerning familiar facts 
. and everyday experiences. 
2. Ask a fairly large number of questions, if possible "inter-
locking" them in such a way that any vi tally important point 
will be established by a sort of consensus of opinion among 
the answers and not rest merely upon one isolated statement. 
3· Ask the question of a sufficiently large number of indi-
viduals so that errors of judgment and of statement will 
have an opportunity to balance and correct one another 
and by so doing yield a net total which will be a reasonable 
approximation of the truth." 
!fA. J. Jones, An Outline of Methods of Research with Suggestions for 
High School Principals and Teachers, United states Bureau of Education. 
Bulletin, 1926,- No. 24, 31 PP• . 
?JA. T. W,lie, nTo What Extent May We Rely Upon the Answers to a School 
Questionnaire?" Journal of Educational Methods (February, 1927), 6:252-257. 
iO 
Buckingham. said the indiscriminate censure of the questionnaire is 
unjustified. Rightly used it is a proper and indeed an inevitable means 
of securing information. Moreover, a real obligation rests upon educa-
tional people to contribute something through this means to the general y 
good. 
Therefore, this study is an attempt to discover the memories chil-
dren in grades three and six have of kindergarten experiences. 
!JBucld.ngham, op. cit., P• 5S. 
:11 
CHAPTER II 
PLAN OF THE STUDY 
In order to conduct this study it was necessary (1) to develop a 
questionnaire in the form of a check list and (2) to enlist the coopera-
tion of several communities where kindergartens had been a part of the 
public school system for at least six years. 
Three sources of information were referred to before the question-
naire was built. 
1. A previous informal study made by the writer in 1949 
2. Current kindergarten literature 
3· Informal talks with children 
1. The previous informal study was conducted in the sixth grades 
of a suburban, residentiaJ. New England community with a population of 
approximately 16,000. A wide variety of memories of kindergarten was 
indicated. Written recall was the source of information. One hundred 
and twenty-six children (52 boys and 74 girls) spontaneously composed 
compositions entitled, 'fWhat I Remember About Kindergarten." The fol-
lowing data was compiled. 
1.2 
-Boys 
0 
19 
10 
2.3 
Types of Memories 
Girls Total Percent 
2 Had no memories 2 2% 
.32 Made definite reference to being happy 51 40% 
in kindergarten 
8 Referred to some unhapp,r experience 18 14% 
.32 Related remembrances, but made no refer- 55 44% 
ence to personal feelings 
The First Daz in Kindere;arten 
Twenty-one children conunented upon their day of entrance-17 percent. 
1.3 recalled cTying-5 boys and 8 girls. 
1 boy wrote, ~ best friend cried, but I did not.n 
6 recalled being frightened~2 boys and 4 girls. 
1 girl wrote, "I was all a-flurry." 
Specific Episodes Referred To 
Fifty .... six children referred to one or more specific episodes-44 perce t. 
(25 boys and .31 girls) 
References to the Teacher 
Forty-four children referred to their teacher by name--.35 percent. 
(21 boys and 2.3 girls) 
Twenty-one children made a definite comment about the persona1i ty 
of the teacher. 
Forty-six children referred to something the teacher did or said. 
1.3 
== -=---c= 
Comments about Kindergarten 
Fifty-one children commented about kindergarten-40 percent. 
(15 boys and 36 girls) 
Equipment and activities were referred to 494 times--202 times by 
boys and 292 times by girls. The following reference sequence was com-
piled. 
Large Equipment 
"Patty Hill" Building Blocks 
Slide 
Jungle-Jym 
Sand Box 
Doll Corner 
Rhythm Band 
Singing 
Drawing 
Stories 
Rest Period 
Number of 
. References Percent 
51 40 % 
30 24% 
24 19% 
17 13% 
16 13% 
24 19% 
24 19% 
20 16% 
19 15 % 
16 13% 
The conclusions were limited because of a single sample and the in-
ability of some of the children to express themselves adequately in writ-
ing. 
:14' 
=======-~t===~~ ======================================================~P======= 
v 
2. Five contemporary authors af kindergarten literature were 
studied and same of their suggestions and ideas pert~ining to program 
G planning were inculcated into the check list. 
0 
3. Unplanned, informal talks with: children who had been to kinder-
garten also provdlded the writer with some insight into children's feelings 
and reactions toward kindergarten. 
The questionnaire was finally built after combining pertinent in-
formation gleaned from these three sources. It was so devised as to be 
usable by children at both third and sixt;h grade levels without aid from 
the teacher. 
It was decided to conduct the study on two grade levels in order to 
draw comparisons and in order to ascertain whether more or fewer memories. 
of kindergarten are retained as the years since attendance increase. 
The directions were kept brief and direct and were printed an each 
questionnaire. 
The questionnaire was divided into five sections. Each division 
and each item listed was included because it seemed to be common to ~ 
kindergarten programs. 
Section 1 dealt with activities. Twenty-six activities were listed 
and the children were asked to check the things they remembered doing 
in kindergarten. 
Section 2 deal.t with materials and equipment. Twenty items were 
yJ. c. Foster and N. E. Headley, Education in the Kindergarten, .American 
Book Company, New York, 194S. 
E. B. Golden, The Kindergarten Curriculum, The King Company, Chicago, 194 • 
c. D. Wills and w. H. stegeman, Li:ving in the Kindergarten, Follett Pub-
lishing Company, Chicago, 1950. 
========~============~=========---=·==-================~=~=-=-===-==-~~~====~==~F 
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listed and the children were asked to cheek the things they liked to use. 
Section 3 dealt with music. Five phases were listed and the ehild:Pen 
~ were asked to cheek those· they remembered participating in. 
Section 4 dealt with stories. Ten tyPes were listed and the children 
were asked to cheek the kinds that they liked. 
Section 5 dealt with games. Ten were listed and a space provided 
for the addition of others. The children were asked to check those they 
liked to play. 
In conclusion the children were asked to answer three questions. 
1. Do you remember the first day of school? 
2. How did you feel? 
3. Did you enjoy· doing this paper? 
A copy of the questionnaire may::be found in the Appendix. 
Five hundred questionnaires· were printed and sent out to eight New 
England communities of varying size and economic and cultural status. 
Four hundred and eighty-six (4S6) questionnaires were returned; two hundred 
and forty (240) at the third grade level, and two hundred and forty-six 
(246) at the sixth grade level. 
Table I shows the number of children by grades. 
TABLE I 
NUMBER OF CHILDREN WHO PARTICIPATED IN THE SURVEY 
Boys •••••••••••••••••••••••• 
Girls ••••••••••••••••••••••• 
Totals •••••••••••••••••••• 
Grade III 
112 
1.2S 
240 
Grade VI 
1.21 
1.25 
246 
:16 
The data was organized and an~zed and appears in the next chap-
ter • 
• 
CHAPTER III 
· ANALYSIS OF DATA 
This survey was conducted in order to find out what kinds of memo-
ries children in the third and sixth grades have of kindergarten. Each 
of the 486 children who parti~ipated checked a questionnaire. There were 
240 third graders, l12 boys and 12$ girls, and 246 sixth graders, 121 
boys and 125 girls. .All data has been put into either essay or table 
form abd appears in this chapter. 
Critical ratio of the difference of the percentages has been used 
as the instrument for an~sis of data because it is a satisfactory means 
of statisticallY determining the trend of a group. 
In order to determine the significance of the difference between 
any two percentages, the formula for finding the critical ratio ( C R), 
when the two percentages are expressed by P1 and P2 , is: 
CR 
-
-
The standard error of a difference between two percentages is found 
by using the formula: 
:18 
When referring to the critical ratio and its implications, Wert1 
sa.ys that whenever this ratio is unity, the chances are 6S to 100 that 
--
~ the difference is too great to be the result of sampling fluctuations; 
-
whenever this ratio is two, the chances a.re 95 out of 100 that the dif-
ference is too great to be the result of sampling fluctuations; and when-
ever the ratio is three or more, it is a. practical certainty that the 
difference is too great to be the result of sampling fluctuations. 
The following tables show distributions of critical ratios on the 
third grade level when comparing boys and girls; on the sixth grade level 
when comparing boys and girls; and on the two grade levels when comparing 
total number of boys and girls in grade three with total number of boys 
and girls in grade six. 
The sequence of the tables follows the questionnaire form. 
Table II shows critical ratios of the boys and girls in grade three 
in the twenty-six categories that pertain to activities in kindergarten. 
TABLE II 
COMPARISON OF ACTIVITIES RECALLED BY BOYS AND GIRLS IN THE THIRD GRADE 
·Grade III 
Activities 
Boys Percent Girls Percent Diff. C.R. 
Seeing movies •••••••••••• 91 Sl S3 64 17 3.04 
Building with sma.ll. blocks 90 so 90 70 10 1.79 
Learning to write your name 77 6S 100 7S 10 1.74 
(concluded on next page) 
V James E. Wert, Educational Statistics, McGraw Hill Book Company, Inc. , 
193S, P• 145· 
i9 
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TABLE II. (concluded) 
-
Grade III 
Activities 
Boys Percent Girls Percent Diff. C.R. 
Having a parade ••••••••••• 57 50 50 39 11 1.73 
Playing in the yard ••••••• 94 83 97 75 s 1.55 
. . . 
Resting••••••••••••••••••• 91 Sl 113 ss 7 1-49 
Drawing ••••••••••••••••••• 109 97 120 93 4 1-43 
Dancing ••••••••••••••••••• 43 38 41 32 6 0.97 
Going for walks ••••••••••• 86 76 92 71 5 o.ss 
]!'ainting at the easel ••••• 74 66 92 71 5 0.83 
Making sand pictures •••••• 42 37 41 32 5 0.81 
Learning poems •••••••••••• 56 50 5S 45 5 0.78 
Singing songs ••••••••••••• 9S 87 116 90 3 0.72 
Planting seeds •••••••••••• 33 29 32 25 4 0.70 
Making May baskets •••••••• 62 55 76 59 4 0.63 
Making presents ••••••••••• 83 74 91 71 3 0.52 
Making butter ••••••••••••• 15 13 20 15 2 0.44 
Drinking juice or milk •••• 82 73 91 71 2 0-34 
Building with large blocks 79 61 81 63 2 0.32 
. saying prayers •••••••••••• 75 66 83 64 2 0.32 
Looking at books •••••••••• 
i 99 88 115 89 1 0.24 
Having a party •••••••••••• I 89 79 103 80 1 O.lh9 
-
Taking care of pets ••••••• 27 24 30 23 1 Q.l8 
Going to assemblies ••••• ~. 65 58 74 57 1 0.16 
Finger painting ••••••••••• 44 39 49 38 1 0.16 
Making Valentines ••••••••• 98 87 112 87 0 o.oo 
. 
2:1. 
The only significant difference which showed up in the above table 
was, seeing movies. .Apparently· this activity'·'had greater appeal for the 
-
boys than the girls for 81 percent of the boys and only 64 percent of 
the girls recalled seeing movies while in kindergarten. 
Table III shows critical ratio of the boys and girls in grade six 
in the twenty-six categories that pertain to activities in kindergarten. 
TABLE III 
COMPARISON OF ACTMTIES RECALLED BY BOYS AND GIRLS IN THE SIXTH GRADE 
Grade VI 
Activities 
Boys Percent Girls Percent Diff. C.R. 
Going to assemblies ••••••• 56 46 36 28. 18 2.99 
Drawing••••••••••••••••••• 120 99 114 91 s 2.91 
Making sand pictures •••••• 23 19 ll 8 11 2.54 
Singing songs ••••••••••••• 98 80 114 91 11 2.48 
Making Valentines ••••••••• 92 76 78 62 l4 2.41 
Seeing movies ••••••••••••• 51 42 39 31 ll 1.81 
Finger painting ••••••••••• 53 43 41 32 11 1.79 
Dancing ••••••••••••••••••• 29 23 40 32 9 1-59 
Painting at the easel ••••• 58 47 70 56 9 1.43 
Taking care of pets ••••••• 27 22 19 15 7 1.41 
Planting seeds •••••••••••• 13 10 s 6 4 1.17 
e Making butter ••• • ••••••.••• 9 7 5 - '4 3 1.05 
Building with small blocks 90 74 86 68 6 1.03 
Having a parade ••••••••••• 53 43 47 37 6 0.98 
(concluded on next page) 
TABLE III.(concluded) 
Grade VI 
Activities Percent Girls Percent Diff. C.R. Boys 
S~ng prayers •••••••••••• 80 66 76 60 6 0.98 
Learning poems •••••••••••• .30 2.3 22 18 5 0.98 
Having a party •••••••••••• 81 66 88 70 4 0.67 
Looking at books •••••••••• 89 7.3 96 76 .3 0.54 
Building with large blocks 74 61 74 59 2 0 • .32 
Going for walks ••••••••••• 72 59 77 61 2 0 • .32 
Making presents ••••••••••• 67 55 67 5.3 2 0 • .31 
Resting ••••••••••••••••••• 98 80 102 81 1 0.20 
Playing in the yard ••••••• 88 72 92 7.3 1 0.17 
Learning to write your name 77 6.3 80 64 1 0.16 
Making May baskets •••••••• 50 41 53 42 1 0.16 
Drinking milk or juice •••• 88 72 91 72 0 o.oo 
No significant differences were indicated. 
Table IV shows critical ratios of the total number in grade three 
and total number in grade six in the twenty-six categories that pertain 
to activities in kindergarten. 
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TABLE IV 
COMPARISON OF ACTIVITIES RECALLED BY CHILDREN IN THE THIRD 
-
AND SIXTH GRADES 
Grade III Grade VI 
Activities Total Percent Total Percent Diff. C.R. 
See~ng movies •••••••••••• 174 72 90 36 36 8.49 
Learning poems ••••••••••• 114 47 52 21 26 6.31 
Planting seeds ••••••••••• 65 27 21 8 19 5.65 
I Making sand pictures ••••• · 83 34 34 13 21 5.61 
Making Valentines •••••••• 210 S7 170 69 18 4-94 
Going to assemblies •••••• 139 57 92 37 20 4·48 
Making presents •••••••••• 174 72 134 54 18 4.17 
Looking at books ••••••••• 214 89 185 75 I 14 4.07 
Painting at the easel •••• 166 69 128 52 17 3.87 
Making M~ baskets ••••••• 138 57 103 41 16 3-59 
Making butter •••••••••••• 35 14 14 5 9 3-46 
Going for walks •••••••••• 178 74 149 60 14 3·35 
Learning to write your name 177 73 157 63 10 2.36 
Drawing •••••••••••••••••• 229 95 222 90 5 2.12 
Having a party ••••••••••• 192 75 169 68 7 1.71 
Dancing •••••••••••••••••• 84 35 69 28 7 1.65 
Playing in the yard •••••• 191 79 180 73 6 1.57 
e Taking care of pets •••••• 57 23 46 18 5 1.39 
Building with large blocks 160 66 148 60 6 1.37 
Resting •••••••••••••••••• 204 85 200 81 4 1.18 
- (concluded on next page) 
T .ABLE IV. (concluded) 
Grade III Grade IV 
Activities 
Total Percent Total Percent Dif'f'. C.R. 
Singing songs ••••••••••••• 214 89 212 86 3 1.01 
Building with small blocks 180 75 176 71 4 0.99 
Having a parade ••••••••••• 107 44 100 40 4 0.90 
Saying prayers •••••••••••• 158 65 156 63 2 0.46 
Drinking milk or juice •••• 173 72 179 72 0 o.oo 
Finger painting ••••••••••• 93 38 94 38 0 o.oo 
Significant ratios ranged from 8.49 to 3.35 and twelve activities 
were listed. In all twelve instances the higher percentage of recall was 
on the third grade level. The actiV,ities listed included: seeing movies, 
learning poems, planting seeds, mald.ng sand pictures, making Valentines, 
going to assemblies, making presents, looking at books, painting at the 
easel, making May baskets, making butter, and going for walks. 
Table V shows critical ratios of the boys and girls in grade three 
in the twenty categories that pertain to equipment used in kindergarten. 
A significant difference_ between boys and girls was shown in the 
recall of dolls used in kindergarten; only 2 percent of the boys checked 
that item while 87 percent of the girls checked it. 
Other significant differences showed up in jump-ropes and beads. 
e In both instances the girls indicated a decided preference. 
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TABLE V 
COMPARISON OF TYPES OF EQUIPMENT RECALLED BY BOYS AND GIRLS IN THE 
e THIRD GRADE 
Grade III 
Equipment Boys Percent Girls Percent Difi'. C.R. 
Dolls ••••••••••••••••••••• 3 2 112 S7 S5 25.99 
Jum.p-ropes •••••••••••••••• lS 16 8.3 64 4S S.?S 
Beads•••••••••••••••••••••' 53 47 93 72 25 4-05 
Cla7•••••••••••••••••••••• 94 S3 121 94 11 2.70 
' Wagon ••••••••••••••••••••• 44 39 33 25 14 2.35 
Cr~ons ••••••••••••••••••• 96 S5 120 93 s 1.95 
Hoops•••••••••••••••••••·~~ 26 23 19 14 9 1.7S 
Puzzles ••••••••••••••••••• ss 7S 111 S6 s 1.6i 
Jungle-jym.~·············~ 65 5S 63 49 9 1.40 
See-saw ••••••••••••••••••• 50 44 69 53 9 1.40 
Pegs and peg-boards ••••••• 71 63 74 57 6 0.94 
Rocking-horse ••••••••••••• 46 41 61 47 6 0.94 
Toys •••••••••••••••••••••• 91 81 110 S5 4 O~S2 
Sand-box •••••••••••••••••• 70 62 73 57 5 O.?S 
Tricycle ••••••••• •·· ••••••• 32 2S 
. . ' 
34 26 2 0-35 
Slide ••••••••••••••••••••• 64 57 •. 76 59 2 0.31 
Top ••••••••••••••••••••••• 54 48 65 50 2 0.31 
Balls ••••••••••••••••••••• Sl 72 94. 73 1 0.17 e Scissors •••••••••••••••••• 73 65 S4 65 0 o.oo 
Swing ••••••••••••••••••••• 54 48 62 4S 0 o.oo 
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Table VI shows critical ratios of the boys and girls in grade six in 
the twenty categories that pertain to equipment used in kindergarten. 
-
TABLE VI 
COMPARISON OF TYPES OF EQUIPMENT RECALLED BY BOYS AND GIRLS IN THE 
SIXTH GRADE 
·Grade VI 
Equipment 
Boys Percent Girls Percent Diff. c.R. 
.Doils ••••••••••••••••••••• 3 2 96 76 74 1S.41 
' 
Jump-ropes •••••••••••••••• 5 4 64 51 47 9.69 
Wagon ••••••••••••••••••••• I 54 44 26 20 24 4-17 
Beads •••••••••••••••.•••••• 41 33 65 52 19 3-05 
Top ••••••••••.••••••••••••• 40 33 27 21 12 2.14 
Jungle-jym •••••••••••••••• 67 55 54 43 12 1.91 
Puzzles ••••••••••••••••••• 73 60 60 4S 12 l.S9 
Clay •••••••••.••••••••••••• 95 7S ss 70 s 1-43 
Hoops ••••••••••••••••••••• 14 11 s 6 5 1~43 
Sand-box •••••••••••••••••• 73 60 65 51 9 1.42 
Cr~ns ••••••••••••••••••• lOS S9 107 S5 4 0.94 
Toys •••••••••••••••••••••• S5 70 S2 65 5 O.SJ 
Rocking-horse ••••••••••••• 39 32 46 36 4 0.67 
Swing ••••••••••••••••••••• 63 52 70 56 4 0.64 
Balls•••··~··•··~·····~··· S2 67 ss 70 3 0.51 
Slide ••••••••••••••••••••• 70 57 75 60 3 0.4S 
--
Tricycle •••••••••••••••••• 43 35 47 37 2 0-33 
Pegs and peg-board •••••••• 76 62 75 60 2 0.32 
Scissors •••••••••••••••••• 53 43 57 45 2 0.32 
See~saw ••••••••••••••••••• 57 47 59 1....7 ·o 0.00 
A significant difference between boys and girls was shown in the 
recall of dolls used in kindergarten. Only 2 percent of the boys checked 
that item while 76 percent of the girls checked it. 
The girls also indicated a significant preference for jump-ropes and 
beads. 
A significant ratio in favor of the boys was shown in recall of the 
use of the wagon in kindergarten. 
~able VII shows critical ratios of the total number in grade three 
and total number in grade six in the twenty categories that pertain to 
, equipment used in kindergarten. 
TABLE VII 
COMPARISON OF TYPES OF EQUIPMENT RECALLED BY CHILDREN IN THE THIRD 
AND SIXTH GRADES 
Grade III Grade VI 
Equipment 
Total Percent Total Percent Diff. C.R. 
Puzzles ••• ~ ••••••••••••••• 199 S2 133 54 2S 6.90 
... 
Top ••••••••••••••••••••••• 1 119 49 67 27 22 5.1S 
Scissors •••••••••••••••••• 157 65 110 44 21 4·71 
Clay •••••••••••••••••••••• 215 S9 1$3 74 15 4-36 
Toys •••.••••••••••••.••••••• 201 S3 167 67 16 4-17 
Beads ••••••••••••••••••••• 146 60 106 43 17 3-75 
Hoops ••••••••••••••••••.••• 45 lS 22 s 10 3·31 
Jump-ropes •••••••••••••••• 101 42 69 2S 14 3.24 
Rocking-horse ••••••••••••• 107 44 S5 34 10 2.2S 
Tricycle •••••••••••••••••• 66 27 90 36 9 2.12 
(concluded on next page) 
27 
TABLE VII. (concluded) 
-
Grade III Grade VI 
Equipment 
Total Percent Total Percent Diff. C.R. 
Dolls •••••••••••••••••••••• 115 47 99 40 7 1.57 
Crayons ••••••••••••••••••• ~ 216 90 215 87 3 1.06 
Swing •••••••••••••••••••••• 116 4S 133 54 4 o.ss 
Jungle-jym ••••••••••••••••• 12S 52 121 49 3 0.66 
Sand-box ••••••••••••••••••• 143 59 13S 56 3 0.66 
-
Balls •••••••••••••••••••••• 175 72 170 69 3 0.63 
See~saw •••••••••••••••••••• ll9 49 ll6 47 2 0.44 
Pegs and peg-boards •••••••• 145 60 151 61 :a. 0.22 
Slide •••••••••••••••••••••• 140 5S 145 5S 0 o.oo 
Wagon ••••••••••••••.•• ~ ••••• 77 32 00 32 0 o.oo 
Statistically significant ratios were shown in eight types of equip-
ment. The ratios ranged from 6.90 to 3.24 and in all instances were in 
favor of grade three. Equipment included was: puzzles, top, scissors, 
clay, toys, beads, hoops, jump-ropes. 
Table VIII shows critical ratios of the boys and girls in grade 
three in the five categories that pertain to music in kindergarten. 
The only significant difference was evidenced by the girls in lis-
tening to music. 
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TABLE VIII 
COMPARISONS OF MUSIC RECALLED BY BOYS AND GIRLS IN THE THIRD GRADE 
Grade III 
Music Boys Percent Girls Percent Diff. c.R. 
-
Listen to music •••••••••••• 85 75 116 90 15 4·44 
Rhythms •••••••••••••••••••• 56 50 80 62 12 2.69 
Dance •••••••••••••••••••••• 43 38 65 50 12 1.88 
Sing ••••••••••••••••••••••• 98 87 117 91 4 1.41 
Toy band••••••••••••••••••• 58 42 63 41 1 0.16 
Table IX shows critical ratios of the boys and girls in grade six 
in the five categories that pertain to music in kindergarten. 
TABLE IX 
COMPARISONS OF MUSIC RECALLED BY BOYS AND GJ;RLS IN THE SIXTH GRADE 
Grade v:t 
Music 
Boys Percent Girls Percent Diff. C.R. 
.Sing•••••••••••••••••••••• 96 79 113 90 17 5.28 
Listen to music ••••••••••• 85 70 99 79 9 2.27 
Rhythms ••••••••••••••••••• 37 30 46 36 6 1.00 
Dance ••••••••••••••••••••• 36 29 44 35 6 1.00 
.. 
Toy band•••••••••••••••••• 52 42 59 47 5 0.79 
The girls evidenced a significant difference in regard to singing. 
Tabl.e X shows cri.tical ratios of the total number in grade three 
and total number in grade six in the five categories that pertain to 
music in kindergarten. 
TABLE X 
dOMP ARISONS OF MUSIC RECALLED BY CHILDREN IN THE THIRD AND SIXTH GRADES 
Grade III Grade VI 
Music Total Percent Total Percent Diff. C.R. 
Rhythms ••••••••••••••••••• 136 56 B3 33 23 5·24 
Dance ••••••••••••••••••••• lOB 45 00 32 1.3 2.96 
Listen to music ••••••••••• 201 B3 1B4 74 9 2.44 
Sing •••••••••••••••••••••• 215 B9 209 B4 5 1.64 
Toy band •••••••••••••••••• i 121 50 lll 45 5 1.10 
Grade three showed a significant ratio in recall of rhythms. 
Table XI shows critical. ratios of boys and girls in grade three in 
the ten categories that pertain to stories. 
In recall of stories a statistical.l.y significant ratio was shown 
in seven out of the ten categories. The range was from 7.72 to 3.99. 
Trains, boats, aeroplanes, firemen, and policemen were recalled by the 
boys, while fairies and Mother Goose were recalled by the girls. 
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TABLE ll 
COMPARISON OF STORIES RECALLED BY BOYS AND GIRLS IN THE THIRD GRADE 
Grade III 
Stories Boys ·Percent Girls Percent Diff. 
Trains •••••••••.••••••••••• 89 79 48 36 43 
Boats ••••••••••••••••••••• 91 81 53 41 40 
Aeroplanes •••••••••••••••• 82 73 46 35 38 
Fairies ••••••••••••••••••• 61 54 115 89 35 
Firemen ••••••••••••••••••• 88 78 58 45 33 
Mother Goose •••••••••••••• 66 58 112 87 30 
Policemen ••••••••••••••••• 85 75 66 51 24 
Cowboys ••••••••••••••••••• 94 83 87 67 16 
~als ••••••••••••••••••• 90 80 98 76 4 
other children •••••••••••• 77 68 90 70 2 
Table XII shows critical ratios of. boys and girls in grade six 
in the ten categories that pertain to stories. 
C.R. 
7-72 
7-05 
6.40 
6.40 
5.61 
5.,38 
,3.99 
2·93 
0.74 
0.33 
In recall of stories a statistic~ significant ratio was shown 
in eight out of the ten categories. The range was from 9.25 to 5.16. 
Trains, aeroplanes, boats, firemen, cowboys, and policemen were recalled 
by the boys, while the girls recalled fairies and Mother Goose. 
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TABLE XII 
COMPARISON OF STORIES RECALLED BY BOYS AND GIRLS IN THE SIXTH GRADE 
Grade VI 
Stories Percent Girls Boys Percent Diff. C.R. 
Trains •••••••••••••••••••• 73 60 14 11 49 9·25 
Aeroplanes •••••••••••••••• 72 59 16 12 47 8.79 
Boats ••••••••••••••••••••• 77 63 20 16 47 8.55 
Fairies ••••••••••••••••••• 42 34 95 76 42 7·32 
Firemen ••••••••••••••••••• 71 58 24 19 39 6.84 
Cowboys ••••••••••• -. ••••••• 92 76 49 39 37 6.29 
Policemen ••••••••••••••••• 70 57 29 23 34 5·77 
Mother Goose •••••••••••••• 48 39 88 70 31 5.16 
other children •••••••••••• 47 38 66 52 14 2.23 
Animals ••••••••••••••••••• 86 71 83 66 5 0-.85 
Table XIII shows critical ratios of the total number in grade three 
and total number in grade six in the ten categories that pertain to 
stories. 
A statistic~ significant ratio was shown in favor of grade three 
in nine out of the ten categories. The range was from 6.02 to 4.10 and 
included trains, other children, firemen, policemen, boats, Mother Goose, 
co~oys, fairies, and aeroplanes. 
32 
TABLE XIII 
COMPARISON OF STORIES RECALLED BY CHILDREN IN THE THIRD AND SIXTH GRADES 
Stories Grade III Grade VI 
Total Percent Total Percent Diff. C.R. 
Trains•••••••••••••••••••• 137 57 B7 31 26 6.02 
other children •••••••••••• 167 69 113 45 24 5-47 
Firemen ••••••••••••••••••• 146 60 95 36 24 5.38 
Policemen ••••••••••••••••• 151 62 99 40 22 5.02 
Boats ••••••••••••••••••••• 144 60 97 39 21 4.71 
Mother Goose •••••••••••••• 178 74 136 55 19 4-47 
Cowboys ••••••••••••••••••• 181 75 141 57 18 4-24 
Fairies ••••••••••••••••••• 176 73 137 55 18 4-17 
Aeroplanes •••••••••••••••• 128 53 88 35 18 4.10 
~als ••••••••••••••••••• 188 78 169 68 10 2.48 
Table XIV shows critical ratios of the boys and girls in grade three 
in the ten categories that pertain to games played in kindergarten. 
A statistic~ significant difference is shown between boys and 
girls in three out of the ten games listed. They are "Drop the Hand-
kerchief," "Lad and Lassie;;" and "Farmer in the Dell." In all three 
cases the higher percentage is in the favor of.the girls. 
33 
TABLE XIV 
COMPARISON OF GAMES RECALLED BY BOYS AND GIBLS IN THE THIRD GRADE 
Grade III 
Games 
Percent Girls Percent ~iff. c.R Boys 
Drop the Handkerchief ••••• 68 60 99 77 17 4.27 
Lad and Lassie •••••••••••• 55 49 95 74 25 4.09 
Far.mer in the Dell •••••••• 84 74 114 89 15 ,3.02 
London Bridge ••••••••••••• 80 71 llO 85 14 2.61 
Go In and Out the Windows. 8.3 7.3 llO 85 12 2.27 
Bird Cage.· ••• •••• ••••••••• .31 27 25 19 8 1.46 
Rel~ Races ••••••••••••••• 57 50 56 4.3 7 1.09 
Pin the Tail on the Donkey 79 70 86 67 .3 0.50 
Musical Chairs •••••••••••• 82 . 7.3 92 71 2 0 • .34 
.. 
Spin the Pan ••••••••••••••. 21 18 23 17 1 0.20 
Table XV shows critica.l ratios of the boys and girls in grade six 
in the ten categories that pertain to-games played in kindergarten. 
A statistic~ significant difference is shown between boys and 
girls in three out of ten games listed. They are "Drop the Handkerchief, n 
ttFarmer in the Dell," and "London Bridge. n In all three cases the higher 
percentage is in the favor of the girls. 
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TABLE XV 
COMPARISON OF GAMES RECALLED BY BOYS AND GIRLS IN THE SIXTH GRADE 
Grade VI 
Games 
Percent Girls Percent Diff. C.R. Boys 
Drop the Handkerchief ••••• 5S 47 S9 71 24 3·94 
-
Farmer in the Dell •••••••• 7S 64 106 B3 19 3·42 
London Bridge ••••••••••••• 76 62 101 00 lS 
.3-17 
MUsical Chairs •••••••••••• 6.3 52 S6 6S· 16 2.60 
Go In and Out the Windows. S2 67 100 00 1.3 2.32 
Lad and Lassie •••••••••••• 
.37 .30 54 4.3 1.3 2.1.4 
Pin the Tail on the Donkey 74 61 62 49 12 1.91 
Relay Races •••••••••.•••••• 54 44 44 .35 9 1.45 
Spin the Pan ............... s 6 4 .3 .3 1.13 
Bird Cage ••••••••••••••••• 11 9 10 s 1 0.2S 
Table XVI shows critical ratios of the total number in grade three 
and total number in grade six in the ten categories that pertain to 
games played in kindergarten • 
. 
A statistically significant difference is shown between grades 
three and six in four out of the ten games listed. They are "Lad and 
Lassie," "Spin the Pan," "Bird Cage," and "Pin the Tail on the Donkey." 
Grade three has the higher percentage of recall in all four cases. 
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TABLE XVI 
COMPARISON OF GAMES RECALLED BY CHILDREN IN THE THIRD AND SIXTH GRADES 
Games Grade III Grade VI 
Total Percent Total Percent Diff. C.R. 
Lad and Lassie ••••••••••• 150 66 91 36 30 6.85 
Spin the Pan ••••••••••••• 44 18 12 4 14 5.20 
Bird Cage •••••••••••••••• 56 23 21 8 15 4-70 
Pin the Tail on the Donkey 165 68 136 55 13 3-36 
Musical Chairs ••••••••••• 174 72 149 60 12 2.83 
Drop the Handkerchief •••• 167 69 147 59 10 2.32 
Farmer in the Dell ••••••• 198 82 184 74 8 2.].3 
London Bridge •••••••••••• 190 79 177 71 8 2.06 
Go In and Out the Windows 193 $() 1$2 73 7 1.$.3 
Rel~ Races •••••••••••••• 113 47 98 39 8 1.79 
Three hundred and twenty-eight children, 67 percent, said that they 
remembered the first day of school. One hundred and thirty-three, 29 
percent, said that they did not remember the first day of school. Twenty-
five children, 5 percent, made no comment at all. 
Fifty-seven percent of the children recalled being happy on the 
first day, 8 percent recalled feeling sad, and 31 percent recalled being 
afraid. 
This would seem to indicate that the first day of kindergarten is 
an important one in the 1i ves of many children and makes quite an 
impression upon them. 
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-
Reactions regarding the filling out of the questionnaire indicated 
that a majority of the children found it an enjoyable experience. 
469 said they enjoyed doing the paper. 
14 said they did not enjoy doing the paper. 
2 made no comment at all. 
1 checked both items. 
A summary of this data and conclusions appears in the next chapter. 
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CHAPTER IV 
SUMMARY AND, OONCLUSlONS 
This survey was conducted in order to discover the kind .and nature 
of memories that children retain of kindergarten. 
A questiollnaire in the fo~ of a check list was devised. It was put 
directly into the hands of the children and the directions simply and 
briefly asked them to check things they remembered about kindergarten. 
'!here were five major categories: Activities; Equipment; Music; stories; 
Games. 
In conclusion the children were asked whether or not the.y recalled 
the first day of school and how they felt on that, day. .And, also, whether 
or not ~hey enjoyed doing the questionnaire. 
The questionnaire was sent out to eight New England communities of 
varying size and economic and social status. Children in grades three 
and six who had had kindergarten experience were asked to participate in 
the survey. These two levels were chosen because (1) there is an equal 
step interval of three years between them, and between kindergarten and 
grade tb:ree, (2) children in these grades are able to read a.nd comprehend 
the vocabulary used in the questionnaire, and (J) sex and grade compari-
sons could be made. 
e A total of 486 children participated in the survey; 240 third graders, 
112 boys and 12B girls, and 246 sixth graders, 121 boys and 125 girls. 
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Critical ratio of the difference of the percentages was used as ~he 
instrument for analysis o:f.' the data becauss it is a satisfactory means 
e of statistically determining the trend of a group. 
The following conclusions were drawn from ~alysis of data mn the 
third grade level. The boys showed a preference for seeing movies, and 
for stories about trains, boats, aeroplanes, firemen, and policemen. 
The girls showed a preference for playing with dolls, jump-ropes, and 
beads, for listening to music, for stories about fairies and Mother Goose, 
and for three games, "Drop the Handkerchief," "Lad and Lassie," and 
"Fanner in the Dell." 
This would indicate that there are relatively few outstanding sex 
preferences. Most of the kindergarte~ program appeals to boys and girls 
alike and is about equally ·well remembered. Story interests are the most 
widely varied for in that area the boys and girls showed definite prefer-
ences for altogether different types. The boys favored trains, boats, 
aeroplanes, firemen, and policemen, while the girls favored fairies and 
Mother Goose. 
On the sixth grade level the following conclusions were drawn. 
The boys showed a preference for using the wagon, and for stories about 
trains, aeroplanes, boats, firemen, coWboys, and policemen. 
The girls showed a preference for dolls, jump-ropes, and beads, for 
singing songs, for stories about fairies and Mother Goose, and for three 
games, "Drop the Handkerchief," "Fanner in the Dell," and "London Bridge." 
As in the third grade, this would indicate that there are rela.-
tively few outstanding sex preferences. Most of the kindergarten program 
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appeals to boys and girls alike and is about equally well remembered. 
Also, as in the third grade, story interests were the most widely varied 
with the boys showing a preference for trains, aeroplanes, boats, firemen, 
cowboys, and policemen, and the girls favoring fairies and Mother Goose. 
When comparing data for grade three with data for grade six it was 
discovered that in all five areas grade three showed the higher percentage 
of recall. This may be due to the fact that third graders have had 
kindergarten experience more recently than sixth graders and therefore 
remember it better, or it may be due to the fact that kindergarten methods, 
set-ups, and curriculums have been undergoing some changes in recent 
years, or it ~ be due to age and growth differences. 
In the firs:t category significant ratios were evidenced in twelve 
out of the twenty-six activities listed. They were: seeing movies, learn-
ing poems, planting seeds, making sand pictures, making Valentines, going 
to assemblies, making presents, looking at books, painting at the easel, 
making May baskets, and making butter. 
In the second category significant ratios were evidenced in eight 
out of the twenty types of equipment listed. They were: puzzles, top, 
• scissors, clay, toys, beads, hoops, and jump-ropes. 
In the third category a significant ratio was evidenced in only one 
out of the five phases of music referred to. This was rhythmic response 
and interpretation of music. 
In the fourth category significant ratios were evidenced in nine 
out of the ten types of stories. They were: trains, other children, 
firemen, policemen, boats, Mother Goose, cowboys, fairies, and aeroplanes. 
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In the fifth category significant ratios were evidenced in four out 
of the ten games listed. They were: "Lad and Lassie," "Spin the Pan," 
"Bird Cage," and "Pin the Tail on the Donkey." 
Evidently the first day of· school is an important one in the lives 
of many children for 67 percent of those questioned recalled it and 57 
percent of them remembered it as a pleasurable occasion. 
A large majority of the children (469) enjoyed filling out the ques-
tionnaire. This would seem to indicate that it is a fairly satisfactory 
means of gathering data • 
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APPENDIX 
DIRECTIONS 
What do you remember about Kindergarten? You are being 
asked to answer some questions, but this is not a test. You need not 
put your name on your paper. Be fair and honest-just put down 
what you remember. Check as many things as you wish. Take 
your time, there is no hurry. 
What grade are you in? ( ) three or ( ) six 
Ar.e you a ( ) boy or a ( ) girl? 
Check the things you remember doing in Kindergarten. 
( ) building with small blocks ( ) making May Baskets 
( ) building. with large blocks 
( ) dancing 
( ) drawing 
( ) drinking milk or juice 
( ) having a party 
( ) having a parade 
( ) going to Assemblies 
( ) going for walks 
( ) learning poems 
( ) making presents 
( ) making sand pictures 
( ) making Valentines 
( ) painting at the easel 
( ) finger painting 
( ) planting seeds 
( ) playing in the yard 
( ) resting 
( ) saying prayers 
( ) learning to write your name ( ) seeing movies 
( ) looking at books ( ) singing songs 
( ) making butter ( ) taking care of pets 
Check the things you liked to use. 
( ) balls 
( ) beads 
( ) clay 
( ) crayons 
( ) rocking horse 
( ) sand box 
( ) scissors 
( ) see-saw 
( ) dolls 
( ) hoops 
( ) jump-ropes 
( ) jungle-jym 
( ) pegs and peg-boards 
( ) puzzles 
( ) slide 
( ) swing 
( ) top 
( ) toys 
( ) tricycle 
( ) wagon 
How many of these things did you do? 
( ) sing 
( ) dance 
( ) play in the toy band 
Did you like stories about 
( ) other children 
( ) animals 
( ) Mother Goose 
( ) trains 
( ) boats 
What games did you like? 
( ) Farmer in the Dell 
( ) Lad and Lassie 
( ) London Bridge 
( ) listen to music 
( ) do rhythms 
( ) aeroplanes 
( ) firemen 
( ) policemen 
( ) fairies 
( ) cowboys 
() Bird Cage 
( ) Drop the Handkerchief 
( ) Spin the Pan 
( ) Musical Chairs ( ) ·Relay Races 
( ) Go In and Out the Windows( ) Pin the Tail on the Donkey 
Do you remember the name of any other game? Write it here. 
Do you remember the first day of school? ( ) yes (or) ( ) no 
Were you ( ) happy (or) ( ) sad (or) ( ) afraid. 
Did you enjoy doing this paper? ( ) yes (or) ( ) no. 
